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Outdoors Victoria, in partnership with ACHPER (Victoria), GTAV, EEV and Parks
Victoria, respectfully acknowledges the Traditional Custodians of the land and

their Elders past and present, for the important and enduring role that Aboriginal
and Torres Strait Islander peoples play in Australia regarding the land, water and

sky used for learning in the Outdoors.

Outdoors Victoria, in partnership with the Australian Council for Health, Physical Education and
Recreation (ACHPER Victoria), Environment Education Victoria (EEV), Geography Teachers
Association (GTAV) and Parks Victoria (Parks Vic) will produce 15 Teacher Toolkits between 2018
and 2020. These toolkits will be delivered to the following order:

TEACHER TOOLKIT SCHEDULE

Outdoors Victoria, in partnership with ACHPER (Victoria), EEV, GTAV and Parks Victoria, are
always interested in finding out what is occurring in the outdoors in your school.  

If you are proud of a new program you have implemented or would like to be involved in, or
contribute to any of the Teacher Toolkits, contact any of the above organisations. 
(Contact details are provided on the final page of this document)

2019

4  Outdoor Learning in Physical Education
5  Outdoor Learning in Art
6  Outdoor Learning in Geography
7  Outdoor Learning in Science
8  Outdoor Learning in Mathematics
9  Outdoor Learning in Urban Environments

2018 

1 Introduction to Outdoor Learning
2  Outdoor Learning in the Play Ground
3  Outdoor Learning in Water-Based
Environments

10  Outdoor Learning in Health
11  Outdoor Learning in Sustainability
12  Outdoor Learning in History
13 Outdoor Learning in Reading & Writing
14 Outdoor Learning in Speaking & Listening
15 Outdoor Learning in Indigenous Activities

2020
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IN HISTORY

This Teacher Toolkit is offered as a framework for developing your own
curriculum specific ideas and activities for Outdoor Learning. It is quite

flexible and should be adapted to suit your needs. Remember to note the
benefits of Outdoor Learning in your teaching area, and to provide tips

wherever you can for embedding Outdoor Learning into the curriculum.
Include relevant research, case studies and examples that might assist

teachers. Teacher Toolkit 1 Benefits of Outdoor Learning presents
research that will help you argue the case for taking students out of the

classroom.
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History education does not lend itself as naturally to learning in the outdoors as disciplines
such as geography, science or physical education. Activities and tasks are predominantly
resourced with books, online collections, digital sources, or objects. In many ways, the study of
history imitates the profession of history. With the exception of archaeologists or heritage
surveyors, the majority of historians are found indoors working away in archives, museums,
libraries, universities and government departments. 

Using outdoor environments to teach historical knowledge and skills is an exciting challenge for
primary teachers. It requires planning, innovative pedagogical practice and familiarity with the
local history and environment.

Little has been written about teaching history in the outdoors and consequently, there are very
few resources available to teachers. This toolkit offers practical and inexpensive activities for
learning. It recognises that schools in older built parts of Victoria such as Carlton or Ballarat are
at an advantage as they are positioned in a historically rich and immersive environment. This
resource provides ideas that take advantage of local history but can also be used by teachers in
newer suburbs.
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Outdoor Learning in the
Humanities (History)

Opportunities for fieldwork and site visits;
A change in learning environment to combat attention fatigue;
Engagement with the local community through place-based learning;
Increased knowledge of local history, heritage and environment;
Application of historical thinking to real world environments;
New opportunities for experiential learning in the natural and built environment.

Benefits of Outdoor Learning in History

Embedding Outdoor Learning in History

Creating a human timeline to help students understand the concept of chronology;
Creating a large world map out of students and objects to show concepts such as trade,
immigration or the impact of world conflicts;
Gamifying the learning of dates, facts or significant events by using sport or play equipment;
Using augmented reality apps or games that allow users to explore historical spaces while
engaging with supplementary digital content knowledge. 

The majority of opportunities for outdoor learning in history are facilitated through excursions.
Destinations could include historical gardens or outdoor heritage sites. However, it is not
logistically or financially practical for primary teachers to organise multiple history excursions
during the year. Consequently, teachers must look to their own school environment or local
community to embed outdoor learning into their classroom activities and assessment tasks.

The primary stages of the Victorian History Curriculum focus almost exclusively on Australian
history before expanding to international histories at the secondary levels. This provides an
opportunity for students to engage in fieldwork during the study of local history.   As teachers
become more attuned to pedagogical strategies for teaching Aboriginal history, heritage and
culture, outdoor education may play a greater role in classroom activities.

Additional ideas for teaching and learning History in the
outdoors:



Food packaging
Plastic toys

Archaeology is an important technique for finding out 
information about how people lived in the past. In this task, 
students will dig in the school sandpit to uncover objects about 
past students who attended their school and think about how 
their childhood experiences might have been different. 

Step 1 – Rope off the school sandpit and bury the following objects, 
or things that are similar:

Layer 1 (the deepest)
Objects relating to past students (before 1990). Ask other teachers at the 
school if they have any ideas of things to contribute from their own childhood.

Layer 2 (closer to the surface)
Objects that students would recognize as things they own or use today

Step 2 – Show students some historical photographs from your school archives. 
Explain that the sand in the sandpit has to be replaced and your class has been 
asked to see if there is anything important buried in the sand that belonged to 
students who attended the school in the past. They should also look out for 
objects that belong to current students.

Step 3 - Provide students with two plastic tubs labelled ‘historical’ or ‘recent’. 
Ask them to brainstorm with you what might be a ‘historical’ object and what 
could be defined as a ‘recent’ object. Ask them where they would expect to 
find the oldest objects, deep down or near the surface? Explain that you
would like them to dig for objects in the sandpit. Once they find an object ask 
them to place it in one of the two tubs.

Step 4 – Students begin digging in the sandpit, working in groups of two. As they 
each make a find, they have to decide whether the discovery belongs in the 
‘historical’ or ‘recent’ tub.

Step 5 – Once all items have been dug up (make sure to count them prior to 
burial), lead a class discussion where you ask students which items they dug 
up, and why they chose the tub they put them in. Give them an opportunity to 
change the tub location if they revise their thinking.

Step 6 – Lead an inquiry prompt session with the class using the following 
questions:

Sandpit 
Archaeology

Curriculum Outcomes

Equipment & Materials

Additional Resources:
My Grandmother’s Toybox - https://museumsvictoria.com.au/learning/little-history/teacher-support-materials/my-grandmothers-toy-
box-activities/
Museums Victoria Online Toy Collection - https://collections.museumsvictoria.com.au/search?keyword=Children%27s+Play 
The Biggest Family Album in Australia - https://collections.museumsvictoria.com.au/articles/2975
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ACTIVITY 1

An outdoor playground
sandpit or sandpits created
using plastic tubs
Small objects and toys from
the present day
Small objects/toys from the
past
Two tubs or boxes

Sequence significant events about personal and family history to create a chronological narrative (VCHHC053)
Identify the content features of primary sources when describing the significance of people, places or events
(VCHHC054)
Differences in family structures of families and the role of family groups today, and what they have in common
and how these have changed or remained the same over time (VCHHK059)
How the present, past and future are signified by terms indicating and describing time (VCHHK060)
Differences and similarities between students' daily lives and perspectives of life during their parents’ and
grandparents’ childhoods, including family traditions, leisure time and communications (VCHHK061)

F-2

EXTENSION
SUGGESTION

What are some of the things
that you played with when
you were my age?
Can you find online a
picture of a toy you used to
have?
In what ways are they
similar to the toys I have?
What is your favourite
memory from primary
school?

Ask students to conduct an oral
interview with parents using the
following questions:

Tin Toys
Cassette cases

Tamagotchi
Slinky

TMNT action figure
Marbles

Stationary from the classroom

What are the differences between the items in the two
tubs?
How have toys or the objects that students at this school
used changed over time?
What are the similarities between the items?

Are there any items that you don’t recognize? 
What questions could you ask me to get more
information on these objects?
How was life different for students who attended your
school in the past?



Roof
Windows
Walls
Door

Which house is older? Give me three reasons why you think that the house is older. 
What are the differences between the roofs?
What are the differences between the windows?
What are the differences between the walls?
What are the differences between the doors?
What are some similarities that you notice between the two houses? 
How are they alike?

What were the main differences between the oldest and newest houses? Discuss features such as the roofs,
windows, garden, walls, doors and materials used to build the house.
Why are there houses of different ages in this street?
Do you think that the building you live in was built recently or a long time ago?

Engaging with local historical architecture helps students 
develop their powers of observation and ability to break a 
larger concept into a series of features.

Step 1 – Select a local location for your site visit. It is important 
that you choose an area with both older and newer buildings. If 
your school is located in an older suburb, you could probably use an 
adjacent street. If your school is in a new development, consider adding 
this activity to an excursion you may have planned to the CBD or somewhere 
with older buildings.

Step 2 – Before you leave, ask students to help you create a list of words 
that we use to describe the age of something. These might include:

Write up the list of words on a piece of cardboard.

Step 3 – Guessing the age of buildings: Show students the two images of 
houses in the links below. Ask them to look at the following features:

Use the following inquiry prompts to discuss the images with students. 

Step 4 – Take small groups of students for a walk down a short local street. It might be a good idea to ask along
some parent helpers so that the students are able to work in small groups and have extra help recording their
observations.

Question 1 – Which house is the oldest in the street? What made you choose that house? Make notes about the
roof, windows and walls. Which words would you use to describe this house? Document your house with a
photograph and a pencil sketch.

Question 2 – Which house is the newest in the street? What made you choose that house? Make notes about the
roof, windows and walls. Which words would you use to describe this house?

Step 5 – Back at school: As a class discuss your sketches, notes and photographs to see which houses were
selected as candidates for oldest and newest. Compare the photos of the oldest and newest houses using the
following prompts:

Observing Historical
Buildings

Equipment & Materials
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ACTIVITY 2

Notebook and pen
Camera (optional)
Internet access
Parent helpers/teacher aids

EXTENSION
SUGGESTION

Students who are keen to follow up
on the task could work with their
parents/guardians to discuss the age
of the building in which they live.
Students can photograph or illustrate
features that identify whether their
home is historic or modern and bring
them to school for a ‘show and tell’.

Old
New
Dusty
Shiny
Modern

Faded
Tired
Cracked
Falling apart
Worn

Historical
Heritage
Fresh
Clean
Crumbled

Example description words



Observing Historical Buildings cont.

Additional Resources:
1877 brick cottage at 17 Casselden Place, Melbourne - https://vhd.heritagecouncil.vic.gov.au/places/154898
1938 villa, Croydon - https://vhd.heritagecouncil.vic.gov.au/places/146744 
Heritage At Your Touch, National Trust of Victoria -
https://www.nationaltrust.org.au/educationprograms/heritage-at-your-touch-2/ 
My Place for Teachers includes ideas on the evolution of architecture in Australia - https://myplace.edu.au/
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ACTIVITY 2 CONT

Curriculum Outcomes

Identify the content features of primary sources when describing the significance of people,
places or events (VCHHC054)
Identify examples of continuity and change in family life and in the local area by comparing past
and present (VCHHC056)
Identify the significance of a person and/or place in the local community (VCHHC057)
How the present, past and future are signified by terms indicating and describing time
(VCHHK060)
The history of a significant person, building, site or part of the natural environment in the local
community and what it reveals about the past (VCHHK063)

F-2



Why do you think children in the past spent so much time playing outside?
Why would children who lived in this type of house be encouraged to play 

Why would children who lived in this type of house be encouraged to play 

What did children from families who could not afford toys do?

https://collections.museumsvictoria.com.au/items/253998
https://collections.museumsvictoria.com.au/items/254094
https://collections.museumsvictoria.com.au/items/1601254

In In the past, children were encouraged to be outdoors as much 
as possible due to beliefs about the benefits of health and fresh 
air. There was a greater readiness to leave children to play 
unsupervised, and the entertainment provide inside the home 
was more limited than it is today. As a result, many outdoor toys 
and games were created. Invite students to work in groups to 
brainstorm ideas on the types of games children played in the past 
and the types of toys they used.

Step 1 – Begin a class discussion about the history of playing outside. 
Use the following images and prompts to engage the class and elicit
responses from the students.

Show image https://viewer.slv.vic.gov.au/?entity=IE669179&mode=browse

      outside? (Discuss the fact that these houses often only had a living 
      room/kitchen and one bedroom for the whole family.)

Show image https://viewer.slv.vic.gov.au/?entity=IE1258606&mode=browse 

      outside? (Discuss the expensive furniture and ornaments that could easily 
      be broken.)

Show the following examples of homemade toys. 

Step 2 – Create a learning space outside and divide students into three groups
               to complete the task (25 minutes).

Group 1 – Instruction card: Have a go at making an action figure toy 
                  from these household objects. 

Print this picture as an example. https://collections.museumsvictoria.com.au/items/254120 

Group 2 – Instruction card: Make a ball from these objects and then use it to play a game. 
                  You must create your own rules and write them down. 

Print this picture as an example. https://collections.museumsvictoria.com.au/items/250453

Group 3 – Instruction card: Have a go at skipping to this historical skipping rhyme and then makeup 
                  your own version. 

                  Print this rhyme as an example and provide a copy of pages from an Australian rhyme book such as 
                  ‘Far Out Brussel Sprout’ for inspiration.

Step 3 – Students demonstrate what they have created to the rest of the class. 

Step 4 – Write up the instructions/diagrams for some historical outdoor games and put them up in the playground on
waterproof posters for students to try at lunchtime. Please be aware that many historical chants had racist or sexist
overtones and are not suitable for today.

Outdoor Games

Equipment & Materials

Additional Resources:
The Biggest Family Album in Australia - https://collections.museumsvictoria.com.au/articles/2975
Australian Childrens’ Folklore Collection - https://collections.museumsvictoria.com.au/search?keyword=Making+History+-
+Australian+Childrens+Folklore
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ACTIVITY 3

A long skipping-rope
Newspapers and string
A box of clean rubbish such as
plastic containers, clothes pegs,
string, sponges, toilet rolls,etc.
Internet access
Instruction cards

Curriculum Outcomes
Identify perspectives about changes to daily life from people in the past or present (VCHHC055)
Identify examples of continuity and change in family life and in the local area by comparing past and present
(VCHHC056)
Differences and similarities between students' daily lives and perspectives of life during their parents’ and grandparents’
childhoods, including family traditions, leisure time and communications (VCHHK061)

F-2

Kangaroo and wallabee
Hopping over the mountain free

Paddy-melon not too slow
One two three and out you go

Factor, June (ed.) Far Out Brussel Sprout: Australian Children’s Chants and Rhymes, Hodder & Stoughton Ltd: London, 1983



How do places get their names?
What are the names of your school and suburb?
What are some of the things that a place might 

Can you think of an example of a place named after 

Do you know the meaning behind your street name?

Step 1 – Class Discussion. Use the following inquiry 
questions to help your students brainstorm ideas on place 
names.

                      be named after? Plants? Places in other countries? 
                      Foods? Famous people?

                      a person?

Step 2 – Take students for a walk around the local neighbourhood, 
documenting names of parks, streets or other sites by taking 
photographs or notes. Ask students to write down their guesses as to 
what each street or place might have been named after. Get them to 
think about the categories discussed at school.

Step 3 – Print out a large map of the area surrounding your school 
and put up on the classroom wall. Ask students to locate the places
they photographed during your walk and add post-it notes to explain 
what or who they were named after.

Step 4 – Ask students to identify any names that sound like they could 
be Aboriginal. Look up their meaning and add them to the map using 
a different color post-it note. What is the name of the Aboriginal 
community of Traditional Owners of the land your school is on? 
What is this area called by the Traditional Owners? Contact your local 
Aboriginal  community or check the council website to find out more 
information and add to the map.

Place Names

Curriculum Outcomes

Equipment & Materials

Additional Resources:
Google Maps - https://www.google.com/maps 
VICNAMES: The Register of Geographic Names - https://maps.land.vic.gov.au/lassi/VicnamesUI.jsp 
Check the Public Record Office of Victoria to see if they have any records relating to the naming of your area.
https://prov.vic.gov.au/about-us/our-blog/records-geographic-place-names 
Victorian Places - https://www.victorianplaces.com.au/
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ACTIVITY 4

Digital camera
Notepad and pencil
Printed map of the local area
Internet access

Identify the origin and content features of primary sources when describing the significance of
people, places and events (VCHHC067)
Identify and describe continuity and change over time in the local community, region or state
and as a result of the effects of European exploration (VCHHC069)
Identify and explain the causes and effects of European settlement and exploration
(VCHHC070)
The significance of Country and Place to Aboriginal and Torres Strait Islander peoples who
belong to a local area (VCHHK072)
A significant example of change and a significant example of continuity over time in the local
community, region or state/territory (VCHHK073)
The role that people of diverse backgrounds have played in the development and character of
the local community and/or other societies (VCHHK074)

3-4

EXTENSION
SUGGESTION

Turn this activity into a digital task by
getting students to create QR codes
linking place names to websites
explaining their meaning. 

A free QR Code generator is available
here: 
https://www.qr-code-generator.com/



What does the word Country mean to Aboriginal communities?
When used in this context, why is Country spelt with a capital ‘C’? 
What are the natural resources around us and how have they been 

How was this land changed by the arrival of European people? What 

It is suggested that this activity be scheduled for National 
Reconciliation Week, NAIDOC week or National Sorry Day. 
Before you begin this lesson, make sure that you have watched 
the ‘How to make an Aboriginal bush necklace’ video in the 
resources section so that you can explain the process and meaning 
to students once you are out of the classroom. 

Step 1 – Find a natural environment in which to conduct this activity. 
Preferably a forested area, a quiet park or a treed area of the school 
grounds.

Step 2 – Begin this site visit with an ‘acknowledgement of country’. You can use 
these words:‘Our class today is being held on the lands of the [Traditional Owner 
group name] people and I wish to acknowledge them as Traditional Owners. 
I would also like to pay my respects to their Elders, past and present and 
emerging.’ Make sure that you include the correct name of the Traditional 
Owners for this area. If you aren’t sure, you can look it up on the link below. 
For two minutes, listen to the sounds of nature around you. Make no sound. At 
the end of two minutes share what you heard.

Step 3 – Explain that today we are going to start by thinking deeply about 
the significance of Country to Aboriginal communities. Ask students to 
share their understanding of the term ‘Country’ using the following inquiry 
prompts:

      used by Aboriginal communities?

      evidence of change can you see around you?

Step 4 – Begin a class discussion using the prompts ‘why do we give gifts?’ 
and ‘do all cultures give gifts’? Give each student a leaf with another 
student’s name on it. The student is required to make an Aboriginal bush 
necklace as a gift for that member of the class. These necklaces were worn 
by women and men. Exchange necklaces.

Step 5 – In the spirit of connecting to and caring for the land, ask students to scan the area they have been using
and pick up any pieces of rubbish. Place in a garbage bag. If the area is visibly littered, take before and after
photographs and pin them up in the classroom, and discuss how their care for this space improved it for everyone.

Aboriginal Heritage:
The Significance of
Country

Equipment & Materials
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ACTIVITY 5

Quiet local parkland or treed
schoolgrounds.
Rubbish bag
Textas
String
Scissors to trim the leaves
and stems

Curriculum Outcomes

Additional Resources:
First Languages Map - https://gambay.com.au/
How to make an Australian bush necklace - https://education.abc.net.au/home#!/media/2659607/how-to-make-an-
australian-bush-necklace
Teaching Aboriginal and Torres Strait Islander Culture -
https://www.education.vic.gov.au/school/teachers/teachingresources/multicultural/Pages/koorieculture.aspx
Walking on Aboriginal Land - https://education.abc.net.au/home#!/media/2575443/walking-on-aboriginal-land 

Identify and describe continuity and change over time in the local community, region or state and as a result of
the effects of European exploration (VCHHC069)
Identify and explain the causes and effects of European settlement and exploration (VCHHC070)
The significance of Country and Place to Aboriginal and Torres Strait Islander peoples who belong to a local
area (VCHHK072)
The diversity and longevity of Australia’s first peoples and the significant ways Aboriginal and Torres Strait
Islander peoples are connected to Country and Place (land, sea, waterways and skies) and the effects on their
daily lives (VCHHK078)
Significance of days and weeks celebrated or commemorated in Australia and the importance of symbols and
emblems, including Australia Day, ANZAC Day, Harmony Week, National Reconciliation Week, NAIDOC week and
National Sorry Day (VCHHK076)

3-4

EXTENSION
SUGGESTION

Students create an infographic
showing the impact of European
settlement on the Victorian
landscape. They should focus on
themes such as the introduction
of non-native animals and plants,
buildings and European-style
agriculture.



Students use the play equipment to set up an outdoor 
obstacle course that teaches other students/parents about 
celebrations and commemorations. This event could be 
scheduled during Harmony Week or Cultural Diversity Week 
in March each year.

Step 1 – The lesson begins at the school play equipment. 

Activity 1: Place three buckets on the ground with a different date on 
each bucket. Choose a volunteer who will act on behalf of the class. Ask 
the students the date of ANZAC day. They select which bucket the ball 
should be thrown in. Only one of the buckets has the correct date. This 
activity can be used for any commemorative date that is coming up on 
the school or community calendar.

Activity 2: Create a series of chalk arrows and circles on the netball 
court. Write four interesting pieces of information about Diwali in each 
circle. Make sure that you space the circles out so the information can’t 
be read from a distance. Students must follow the trail between circles
 to find out about Diwali.

Step 2 – Show students a series of cards with the names of 
celebrations/commemorations on them.

Explain to students that they are going to help everybody in the school 
learn more about these celebrations/commemorations by making an 
obstacle course using the play equipment and sports grounds. Feel free 
to add or change the events according to your school community.

Ask students to brainstorm some ideas of physical tasks that can be used to make a fun activity and any
items they might need to set them up. Make sure that there is a version of each activity that is accessible
for people with disabilities. 

Step 3 – Students work in pairs to choose and research a celebration/commemoration. They should
select 3-4 pieces of key information and create a fun physical task to help participants understand the
meaning of the event.

Step 4 – Students set up their information sheets and obstacle tasks just before home time. Parents and
students are encouraged to have a go during pickup time after school. You will need to set up a sign
explaining the task! Alternatively, the classroom teacher can arrange for another grade to come and try
out the course during school hours.

Celebrations &
Commemorations

Equipment & Materials
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ACTIVITY 6

School play equipment/sport
grounds
Balls
Bean bags
Chalk
Cardboard
Textas
Coloured buckets

Curriculum Outcomes

Additional Resources:
ABC Splash series on celebrations - https://education.abc.net.au/home#!/digibook/964972/celebrations
Harmony Week - https://www.harmony.gov.au/ 
Cultural Diversity Week - https://www.multiculturalcommission.vic.gov.au/cultural-diversity-week-victorian-
multicultural-commission

Describe the significance of Australian celebrations, symbols and emblems (VCHHC071)
Significance of days and weeks celebrated or commemorated in Australia and the importance of
symbols and emblems, including Australia Day, ANZAC Day, Harmony Week, National Reconciliation
Week, NAIDOC week and National Sorry Day (VCHHK076)

3-4

EXTENSION
SUGGESTION

Students who finish early can
create additional tasks on the
meaning of emblems and symbols
used throughout Victoria’s history.

Australia Day
ANZAC Day
Harmony Week
National Reconciliation Week
Hanukkah

NAIDOC week
National Sorry Day
Diwali
Ramadan
Rosh Hashana



Date built
A list of the previous businesses that have occupied the shop
Any other interesting information

How long have you lived nearby and shopped here?
Can you tell us about any changes to these shops that you have observed over the years?
Can you tell us if any of these shops have not changed much over time?
Has the shopping experience changed much since you have been coming here?

Step 1 – Before you begin this activity, it would be a good 
idea to make contact with your local council or local library 
for help. It would probably be a good idea to send an email 
to the local shopkeepers association prior to the site visit. 
You can get these details from the local council.

Step 2 – Use Google Maps to helps students view your local 
shopping strip or high street. It should be outdoor shops, rather 
than a shopping centre. Use the questions below to prompt 
observations about the types of shops they can see.

Step 3 – Conduct some research on the local shopping strip to find 
old photographs. Some places to look for images could include:

Print out any photographs of the shopping strip on A4 paper.

Step 4 – SITE VISIT 1: Organise a site visit to the shopping strip and 
ask students to work in small groups to try and match the historic
photographs with the current shops. Once they find a match, ask 
students to photograph the shop in its modern form. Ensure that each 
group is facilitated by a teacher, teacher’s aide or parent volunteer. 

Step 5 – Back at school, students work in their groups to conduct 
research on the history of their chosen shop. Research should be 
presented on A3 cardboard posters incorporating historic and modern photographs. 

Posters should include as much of the following information as they can find:

Step 6 – SITE VISIT 2: Students return to the street on a nominated date (in agreement with the local
council) and display their posters in a suitable position for an hour with a sign ‘Please share your memories
of shopping at [insert name of street)’. Students may also invite people to stick post-it notes with memories
to their posters. While positioned, they interview passers-by on their memories of the high street, focusing
specifically on change and continuity. Suggest to the students that they consider asking older shoppers as
they may provide the most memorable responses. Questions could include:

High Street Shops
Pop-up Museum

Equipment & Materials
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ACTIVITY 7

Internet access
A3 Cardboard
Printer
Post-it notes
Excursion permission
process
Parent helpers for excursion

Do the buildings look old?
When do you think they were built?
Can you see any dates on anything? (The best place to look is on the
top front of a building or on a monument or plaque.)
Can features such as windows, tiles, verandahs or decorative metal give
you any clues?
Can you see any statues or memorials? 
Do you know what they mean? Do you remember any of the businesses
that were there before the current ones? How far back can you
remember?
Have you heard any stories about the shops from your parents or
anybody who has lived in the area for a long time?

Community History Facebook page
Local library
Local council
State Library of Victoria

Public Records Office of Victoria
Your local historical society
Published books on the local
history of your area

EXTENSION
SUGGESTION

Students can type up their
interviews/memory post-it notes
to be sent to the local council
for a newsletter or to the local
newspaper.

Students can use the skills and
content knowledge they have
developed on their local history
to create individual or group
entries for the National History
Challenge
http://historychallenge.org.au/



High Street Shops Pop-up Museum
cont.
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ACTIVITY 7 CONT.

Curriculum Outcomes

Additional Resources:
Google Maps - https://www.google.com/maps 
Victorian Places - https://www.victorianplaces.com.au/ 
State Library of Victoria - https://www.slv.vic.gov.au/ 
Public Record Office of Victoria - https://prov.vic.gov.au/

Identify the origin and content features of primary sources when describing the significance of people,
places and events (VCHHC067)
Describe perspectives of people from the past (VCHHC068)
A significant example of change and a significant example of continuity over time in the local community,
region or state/territory (VCHHK073)
The role that people of diverse backgrounds have played in the development and character of the local
community and/or other societies (VCHHK074)

3-4



Step out of the circle if your Federation figure was female. The 

Everybody back into the circle.
Step out of the circle if your Federation figure was born in Australia. Ask students who have
moved to name their figure and where they were born. Discuss the result of the pattern.
Everybody back to the circle. Step out of the circle if your Federation figure was born in
England. Discuss. Everybody back to the circle.
Step out of the circle if your Federation figure was Aboriginal. Discuss.
Everybody back to the circle.
Step out of the circle if you died in Australia. Discuss.
Everybody back to the circle.
Step out of the circle if your Federation figure attended the first seating of Parliament.
Discuss.
Everybody back to the circle.Step out of the circle if your Federation figure was against the
Federation of Australia. Discuss.Everybody back to the circle.

Step 1 – Chalk a large circle on an outdoor cement surface 
at your school. Explain to the class that you will be playing 
a game next week that will require them to ‘adopt and get
to know a historical figure related to Australia’s 
Federation’.

Step 2 – Each student researches an individual who was 
involved with Australia’s decision to federate. They must know 
the following key information:

          
Suggested Federation Figures:

Step 3 – Students begin the game by all standing in the centre circle. 
They must listen carefully as the teacher calls out questions and follow 
the directions. Unless the statement applies to them, students stay in 
the circle. After each statement, discuss the patterns of movement with 
the students and get them to share their ideas.

Teacher statements:

      teacher asks any students who have moved to introduce their characters. 

Step 4 – Class discussion. What can we deduce about Federation from the patterns that showed
up in this activity?

Federation Figures

Equipment & Materials
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ACTIVITY 8

Chalk 
Large outdoor space
Internet access
List of Federation figures

Place of birth
Place of death
Role in Federation

For or against Federation
Whether they attended the first seating of Parliament
Whether they were Aboriginal

EXTENSION
SUGGESTION

Students extend their knowledge
of their Federation figure by using
an app such as Puppet Pals to
explain the role their person
played in the Federation of
Australia.

Sir Henry Parkes
Vida Goldstein
George Reid
Sir Edmund Barton
Mary Lee
John Quick
Alfred Deakin

John Forrest
Charles Kingston
Major-General
Lachlan Macquarie
Edward Braddon
Andrew Inglis Clark
Samuel Griffith

George Turner
William McMillan
Catherine Helen
Spence
Duncan Gillies
John Cockburn
Robert Garran



Federation Figures cont.

Learning In The Outdoors: In History 1 2

ACTIVITY 8 CONT.

Curriculum Outcomes

Additional Resources:
The Federation of Australia  - https://peo.gov.au/understand-our-parliament/history-of-
parliament/federation/the-federation-of-australia/ 
Defining Moments: Federation - https://www.nma.gov.au/defining-moments/resources/federation 
Federation Explained - https://education.abc.net.au/home#!/media/1961881/federation-explained

Sequence significant events and lifetimes of people in chronological order to create a narrative
to explain the developments in Australia’s colonial past and the causes and effects of
Federation on its people (VCHHC082)
Describe perspectives and identify ideas, beliefs and values of people and groups in the past
(VCHHC084)
Explain the causes of significant events that shaped the Australian colonies, contributed to
Australian Federation and the effects of these on Aboriginal and Torres Strait Islander peoples
and migrants (VCHHC086)
Explain the significance of an event and an individual or group that influenced change in the
Australian colonies and in Australian society since Federation (VCHHC087)
The significance of key figures and events that led to Australia’s Federation, including British
and American influences on Australia’s system of law and government (VCHHK093)
The different experiences and perspectives of Australian democracy and citizenship, including
the status and rights of Aboriginal and Torres Strait Islander peoples, migrants, women, and
children (VCHHK094)
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Name of the object
Estimated date of original
Where it was found
Use
Cultural background (where it was made)

In this task, students will copy clay objects excavated from 
early Victorian settlements.

Step 1 – Begin a class discussion to introduce the topic of 
archaeological finds in the late 1880s. Many of the items that
were excavated were made from clay and give us an idea of what 
everyday life was like in this period. Tell the students the story of 
the archaeological digs held at Little Lonsdale Street in Melbourne 
and show them some examples of items recovered from the site.

Example 1: https://collections.museumsvictoria.com.au/items/1612500 
Inquiry prompts:

Example 2: https://collections.museumsvictoria.com.au/items/1609871 
Inquiry prompts:

Step 2 – Students use the Trove search engine to find newspapers about 
life in Little Lonsdale Street from the 1880s-1920s. Each student chooses 
one article and shares their impression of life in this area of Melbourne.

Step 3 – Students access Museums Victoria’s online collection of Little 
Lonsdale Street objects at:
https://collections.museumsvictoria.com.au/search?query=little+lon. 
Each student should choose a different item to recreate in clay so that 
there will be a broad range of object types in the final display. Ask them 
to look for interesting shapes and a variety of uses when selecting their 
pieces. Once students have made their selection, ask them to print a 
picture to use for their replica. Step 3 – Create an outdoor location for students to experiment with clay and so
they can access soil to make their replicas seem as though they have been excavated. Students may complete
their piece and make a label to go with it over several days. The label should contain the following information
from the Museums Victoria website.

1.
2.
3.
4.
5.

Step 4 – The replicas and labels created by students are put on display for Open Day, History Week or
Heritage Week in an archaeological themed display located in the library.

Recreating History
in Clay

Equipment & Materials
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ACTIVITY 9

Art clay
Soil
Outdoor space with tables
for pottery making
Internet access
Printer

Curriculum Outcomes

Additional Resources:
eMelbourne ‘Little Lon’ - https://www.emelbourne.net.au/biogs/EM00860b.html
Trove - https://trove.nla.gov.au/
Museums Victoria collection of objects from Little Lon - https://collections.museumsvictoria.com.au/search?
query=little+lon

Identify the origin, content features and the purpose of historical sources and describe the context
of these sources when explaining daily life in colonial Australia, reasons for migration and causes
and effects of Federation (VCHHC083)
Describe perspectives and identify ideas, beliefs and values of people and groups in the past
(VCHHC084)

5-6

EXTENSION
SUGGESTION

Students who finish the task early
can create a display or video on
how to create a replica historical
artefact, or identify books in the
library that could be used to make
an archaeological display for
History Week.

What is this object?
What was it used for?
Which parts are missing?

In which country was it made?
How did it get to Australia?

What is this object?
What was it used for?
Which parts are missing?

In which country was it made?
How did it get to Australia?



What information do we know about this person? Age? Date of death? 

Do we know if they were members of a religion? How do we know?
Do you think this is an expensive grave? What makes you draw that 

A famous person – why were they famous?
A very ornamental grave – what were the special features?
The oldest grave that you can find. What was the year? Is it in a good 

A grave that includes at least two types of symbols. What do they mean? 

A grave that provides information on Australia’s immigration history 

Step 1 – Organise an excursion for your students to either 
the local cemetery or a large historical one such as The 
Melbourne General Cemetery. Before you undertake this task, 
make sure that all students will be able to participate. Issues 
may emerge if they have recently lost a parent, sibling or 
grandparent.

Step 2 – Once students arrive at the cemetery remind them that this is a 
place where they must behave in a respectful and quiet manner. People
may be here to visit graves and it is important not to disturb them.

Step 3 – Chose two contrasting gravesites and get students to brainstorm 
responses to the following questions for each.

      Cause of death? Any other family members?

      conclusion? How are these two gravesites different?

Step 4 – Students work in pairs to find a grave that fits one of the following 
categories. Once they have located it, they need to make an annotated 
sketch with any observations that they might have about the gravestone or 
its location). Give them 15 minutes to complete this task.

      state of repair?

      If students are not sure, ask them to make a sketch and make a guess. 
      You can use the link in the resources section to find out the meanings 
      behind grave symbols.

      (think name or country of origin). Somebody who passed away during 
      WWI (1914-1918) or WWII (1939-1945).

Step 5 – Ask students to regroup in a quiet space and put their sketches down for everybody to look at. After
students have viewed all sketches, start a group discussion where pairs share and compare symbols and features.

Visiting a Local
Cemetery

Equipment & Materials
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ACTIVITY 10

Notebook
Pencil
Camera (optional)

Curriculum Outcomes

Additional Resources:
Gravestone symbols and carvings - https://stoneletters.com/blog/gravestone-symbols   
Examples of grave stones can be found at Find a Grave - https://www.findagrave.com/virtual-cemetery/759523?
page=1#sr-136320837 
Alphabetic record of burials – Old Melbourne Cemetery (1866 – 1917), Public Record Office of Victoria
https://prov.vic.gov.au/explore-collection/explore-topic/cemeteries/alphabetical-record-burials-old-melbourne-cemetery-1866

Sequence significant events and lifetimes of people in chronological order to create a narrative to explain
the developments in Australia’s colonial past and the causes and effects of Federation on its people
(VCHHC082)
Identify the origin, content features and the purpose of historical sources and describe the context of
these sources when explaining daily life in colonial Australia, reasons for migration and causes and effects
of Federation (VCHHC083)
Describe perspectives and identify ideas, beliefs and values of people and groups in the past (VCHHC084)
Explain the significance of an event and an individual or group that influenced change in the Australian
colonies and in Australian society since Federation (VCHHC087)
The nature of convict or colonial presence, including the factors that influenced changing patterns of
development, how the environment changed, and aspects of the daily life of the inhabitants, including
Aboriginal and Torres Strait Islander peoples (VCHHK089)
Significant contributions of individuals and groups, including Aboriginal and Torres Strait Islander peoples
and migrants, to changing Australian society (VCHHK096)

5-6

EXTENSION
SUGGESTION

Students may be interested in
researching the life stories of
people who were buried in their
local cemeteries. This research
could be used to develop a piece
for the History Teachers’
Association of Victoria’s Historical
Fiction Competition

https://www.htav.asn.au/stude
nts/htav-historical-fiction-
competition



Conclusion
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Outdoorlearning@outdoorsvictoria.org.au
www.outdoorsvictoria.org.au/contact

Get in contact:

There are countless possibilities to teach History in the outdoors. These activities provide a starting point
and you are encouraged to develop more teaching outdoors. Most importantly, take as many opportunities
as you can to take your classes outside to learn.

As educators we are continually seeking development If you have feedback or would like to share your
experiences or activities please add a comment on the FUSE Webpage or email
outdoorlearning@outdoorsvictoria.org.au and we will review it and get back to you as soon as possible.

http://www.outdoorsvictoria.org.au/contact

